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Abstract  

Inclusive education is a goal that is to be achieved by the Spanish educational system. The current educational 
legislation (LOMLOE, 2020), is committed to the principles of school inclusion, but much remains to be done 
to eradicate the model that is in place to address the diversity of students.  This paper shows how the figure 
of Jesus of Nazareth can bring high school students closer to universal values and the principles of inclusive 
education: justice, equality, solidarity, responsibility and equity. A novel didactic proposal is presented that aims 
to promote and develop social and educational inclusion through a learning situation that revolves around 
the theme of “Jesus of Nazareth and the marginalized”. The didactic methodology of the proposal is based on 
a global and collaborative approach, based on active strategies and resources, taking into account the diversity 
of the classroom. For the development of this study, a systematic bibliographic review had been previously 
carried out based on a qualitative methodology. Using a series of search descriptors such as, marginalization, 
exclusion, poverty and inclusion. An analysis by categories had been carried out with the figure of Jesus as a 
resource for the construction of an inclusive society. In conclusion, it will be shown that the universal figure 
of Jesus can help high school students to understand morality, the individual and specificity of each person to 
build a society that takes into account the characteristics of the individual.

Keywords: Jesus of Nazareth, educational inclusion, religious education and the attention to diversity.

Resumen

La educación inclusiva es un objetivo que el sistema educativo español se propone conseguir. Si bien 
la normativa educacional actual (LOMLOE, 2020) apuesta por los principios de inclusión escolar, no 
obstante, queda mucho por hacer para erradicar el modelo terapeútico que está instaurado, a fin de poder 
atender a la diversidad del alumnado. El presente artículo muestra cómo la figura de Jesús de Nazaret 
puede acercar a los estudiantes de Bachillerato [3.er y 4.º año de educación media] a los valores universales 
y los principios de una educación inclusiva: justicia, igualdad, solidaridad, responsabilidad y equidad. Se 
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hace una propuesta didáctica novedosa que pretende promover y desarrollar la inclusión social y educativa 
mediante una situación de aprendizaje centrada en la temática de “Jesús de Nazaret y los marginados”. 
La metodología didáctica de la propuesta se basa en un enfoque global y colaborativo que se apoya en 
estrategias didácticas activas y recursos inclusivos orientados a la diversidad presente en el aula. Para el 
desarrollo de esta propuesta se realizó una revisión documental a partir de una metodología cualitativa, 
utilizando una serie de descriptores para la búsqueda, tales como marginación, exclusión, pobreza e 
inclusión. Al mismo tiempo, se ha realizado un análisis por categorías cuyo hilo conductor es la persona 
de Jesús como recurso para la construcción de una sociedad inclusiva. Como conclusión, se mostrará que 
la figura universal de Jesús puede ayudar a los estudiantes de Bachillerato a comprender la idiosincrasia de 
cada individuo y la necesidad de construir una sociedad que atienda a las características de cada persona.

Palabras clave: Jesús de Nazaret, inclusión educativa, educación religiosa, atención a la diversidad
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1. Introduction
“I was hungry and you gave me food, I was thirsty 
and you gave me drink, I was a stranger and you 
welcomed me, naked and you clothed me, sick and 
you visited me, in prison and you came to see me” 
(Mt 25:35-36)1 . These words of Jesus summarise 
in detail a series of actions that are not specific 
to a religion, but human acts by which people of 
all peoples will be judged (Mt 25:32; Grilli, 2011). 
These verses summarise, the life and message of the 
one who during his public ministry had a preferen-
tial option for the poor and marginalised, offering 
timeless and universal guidelines for action for his 
followers. 

Centuries later, the need to cater for all, without 
exclusion, is now one of the priority aims of the 
world’s education systems (Ainscow, 2024). Ensur-
ing inclusive quality education to all is one of the 
priority goals of the UN 2030 Agenda. Since the 
Salamanca Statement (UNESCO, 1994), a series of 
principles and values have been fought for that are 
in line with those that the figure of Jesus of Naza-
reth can continue to bring. For example; Truth, 
love, justice and freedom (Jn 15:9-19; 18,37). In this 
sense, inclusion begins with those who belong to 
socially excluded groups or those who are the most 
segregated (Lk 4:18-19). 

In recent years, there has been great progress 
towards the concept of inclusion linked to individ-
uality and personal diversity (Ainscow, 2007). It is 
a principle that reinforces the need to strengthen 
values to all diverse students. (UNESCO, 2020). It 
seeks to put inclusive education into practice by 

1  Biblical abbreviations and biblical texts are taken from Biblia 
de la Conferencia Episcopal Española (2010). Biblical quotations 
follow the editorial criteria of Revista de Educación Religiosa.

recognising the richness of differences, thus ensur-
ing the presence, participation and success of all 
students (Muntaner et al., 2016). 

Inclusive Education, therefore, is a way of finding 
a solution which is permeating through the cracks 
in schools. Today, a constant concern for teachers 
is the attention to diversity of their students and 
appropriate educational responses. This ardu-
ous task is often transformed in many cases into 
an inexhaustible search for solutions that make it 
possible to address the individual characteristics 
of each student, who demand a more personalised 
education (Messiou et al., 2024; Messiou et al., 
2022).

Is Jesus of Nazareth a figure that can lead to inclu-
sive education? 

The values shown in the Gospels are in line with 
the principles of inclusive education and implies 
an approach to attitudes that favour attention to 
diversity and a positive treatment to differences. 
As a broad concept, inclusive education leads to an 
understanding and philosophy of life that strength-
ens all people (UNESCO, 2017). The defence of 
children’s rights (Mk 10:13-16), and their access 
to quality education, must offer responses to their 
individual needs without forgetting the importance 
of global learning developed in a social group. 

The figure of Jesus of Nazareth, with his universal 
and timeless values, can be understood as a refer-
ence for school inclusion in different areas: the 
value of each person (Mt 22:39); Respect in spite 
of differences (Mt 7:12); making no distinction 
between people (Acts 10:34). Thus, diversity goes 
from being a matter of segregation, isolation and 
exclusion to becoming a source of mutual enrich-
ment (Ainscow, 2001; Parrilla, 2003). This idea 
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entails a commitment for all schools to open up 
to all diversities. (Mt 11:25), which would be the 
fruit of the commitment and reflection of the entire 
educational community (Pujolàs, 2001).

Given the relevance of the issue at hand in the 
various facets of everyday life, in particular, in the 
contexts of adolescence and youth. The main aim 
of this article is to present the development of a 
didactic planning based on a learning situation. 
It therefore offers a programme with the main 
elements related to marginalisation and poverty 
from a Christian perspective, given that inclusion 
begins with responding to the situations of the 
most vulnerable populations. In this case, the target 
group are students in the 2nd year of Bachillera-
to who are taking the optional subject of Catholic 
Religion, which aims to introduce students to the 
values of justice, equality, responsibility and soli-
darity.

Ignorance of the different forms and realities of 
exclusion can lead to disproportionate consequenc-
es, including in the school environment, which 
could have been avoided through the acquisition 
of basic competences in inclusion. Religious educa-
tion can make a great contribution in a pluralised 
context, helping the dialogue between faith and 
science (Valenzuela, 2018). In this didactic propos-
al, we will work fundamentally on universal values 
that promote theoretical principles as a basis for the 
identification of exclusionary elements and their 
symptoms, as well as the taking of measures associ-
ated with these problems.

The following analysis aims to answer the follow-
ing questions: What universal values does Jesus of 
Nazareth show in the face of poverty and marginal-
isation? Are these values in line with the principles 

of inclusive education, and can Jesus of Nazareth 
be used to make current and open proposals in 
the field of poverty and marginalisation? In order 
to address these questions, a bibliographical and 
exegetical documentary analysis was carried out 
with the following descriptors as a common thread: 
Poverty, Marginalisation, Inclusion, Diversity and 
Jesus of Nazareth2 . 

2. Jesus of Nazareth and the 
marginalised: towards inclusive 
religious education

2.1. Poverty
Sociology, psychology, pedagogy and other disci-
plines agree on the identification of poverty as a lack 
of “something” (Illanes Segura, 2017). However, 
there is no agreement on the nature and magnitude 
of this lack. In this sense, the church organisation 
Manos Unidas, whose mission is to fight poverty 
and its symptoms, states: “It is necessary to say that 
poverty is a multidimensional phenomenon that 
can be translated into objective factors, such as the 
lack of resources to satisfy basic needs for survival, 
or subjective ones, such as the deprivation of social 
participation due to gender-related issues” (Caus, 
2024). 

Poverty is associated with well-being. There are 
different theories to conceptualise poverty: The 

2  From a qualitative research approach (Abero et al., 2015), 
through an inductive-deductive process, a literature search was 
carried out in the main databases following Creswell’s (2002) 
steps: identifying the key words of the literature search (poverty, 
marginalisation, inclusion, diversity, Jesus of Nazareth); locating 
the literature (databases, review of specialised journals, legisla-
tion); reading and analysing the most interesting literature (read-
ing and marking important parts); organising the literature you 
have selected (deciding how to organise the essay) and writing the 
literature review in essay format.
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theory associated with the economic approach; The 
theory of capabilities, Education and human rights; 
The theory of unmet needs; The cultural approach; 
and The vulnerability and exclusion approach. In 
order to measure poverty, we must first be clear 
about what we mean by poverty. One clear issue 
is that the study of poverty must be done from a 
transdisciplinary perspective (Ortiz et al., 2024).

In a broad sense, it can be said that poverty is not 
limited to material deprivation, but includes needs 
such as poor health, poor culture, lack of profes-
sional qualifications or lack of social integration. 
However, material insufficiencies are not only the 
most characteristic element of poverty, such as 
what we all think, especially of adolescents and 
young people, but they are also strongly related to 
the other deprivations (González-Carvajal, 2009). 
Poverty is a complex issue that involves a broad 
concept that is difficult to narrow down (Friedman 
et al., 2024). 

The expression “absolute poverty” is one that leaves 
individuals below the minimum subsistence needs 
and places them on the very brink of death3 . What 
exists in a country like Spain4 is “relative poverty”; 
according to Osorio et al. (2017). Being poor implies 
a lack and deprivation of concrete material needs 
and interests. In order to determine the degree of 
relative poverty, González-Carvajal (2009) refers to 
the fact that a point of comparison is necessary, i.e., 
one is considered more or less poor according to 

3  Currently, absolute poverty is concentrated in the south of the 
planet. We want this paper to focus on the issues related to pover-
ty that are closest to high school students, which is why we will 
not delve into conceptual aspects that are beyond the scope of our 
study.
4  The broad framework of this study is Spanish society in the first 
quarter of the 21st century, although many of the elements anal-
ysed, possible causes and patterns of action can be extrapolated to 
other similar social contexts.

the distance that separates one from the other pole 
of reference - for example, those who are consid-
ered rich. 

The American socialist Michael Harrington 
(1974), in an epoch-making book in the history 
of the fight against poverty in the United States, 
observed that: 

Poor Americans are not poor in Hong Kong 
or in the 16th century; they are poor here and 
now, in the United States. They are deprived 
relative to what the rest of the nation enjoys, 
relative to what society could provide for them 
if it had the will to do so (Harrington, p. 226).

Establishing the boundary between poverty and 
relative wealth is a difficult and often subjective 
task. One possibility would be to consider poor 
people as those who lack the financial means to 
acquire at market prices the goods and services that 
a given society considers necessary for a decent 
life. The question, in this case, is to determine what 
those necessary goods and services are. Anoth-
er variant for establishing a relative poverty line, 
was recommended by the European Union in the 
1980s. Which proposed to consider people whose 
income is less than half of the average net income 
per inhabitant of the state in which they live as poor 
(Rapport, 1981). In turn, under this poverty thresh-
old, two bands are distinguished: moderate poverty, 
with incomes between 50% and 25% of the medi-
an income, and severe poverty, with incomes below 
25% of the median income.

The covid-19 pandemic increased global poverty 
and has meant that the global poverty rate reached 
9.3%, up from 8.4% in 2019 (Mordeson & Mathew, 
2024). Among the issues addressed by the New 
Youth Agenda and the Summit of the Future, both 
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of which were created to respond to the needs of 
young people in the aftermath of the pandem-
ic, are those related to the creation of an inclusive 
financial architecture that eradicates poverty and 
conflict prevention initiatives that lead to peace. 
Both organisations agree that education is an essen-
tial pathway to a more just, equitable and inclusive 
society (Del Valle & Von Feigenblatt, 2024). 

2.2. Exclusion
After studying poverty, it should not be too diffi-
cult to differentiate it from exclusion. As has been 
shown, the wealth-poverty equation establishes 
a top and a bottom in the social organisation. In 
contrast, the inclusion-exclusion equation distin-
guishes between an insider and an outsider. There-
fore, while all the excluded are poor, not all the 
poor are excluded.

Each society and each era defines its inside and its 
outside. In the broad context of Spanish society in 
the first decades of the 21st century, which can be 
extrapolated to different geopolitical scenarios in 
which the four main factors of inclusion-exclusion 
are shown in Table 1:

Social inequalities and other causes of exclusion 
have increased and amplified in recent decades, 
so that today new forms of social rejection can 
be observed in various discriminatory practic-
es (Rolando, 2008). According to the FOESSA 
report (2014), the processes of social exclusion 
have intensified as a result of the combination of 
a worsening labour market and the cut back of 
social policies. 

The enormous deterioration that social in-cohe-
sion has been experiencing in our country over 
the last seven years has been fully confirmed, 
with a notable increase in the processes of social 
exclusion, which are also becoming more seri-
ous, and with a significant expansion of situa-
tions of precariousness and social vulnerability. 
(FOESSA, 2014, p. 241).

Exclusion, therefore, makes the incorporation 
of people in different spheres such as; economic, 
social, cultural, political and institutional‒ impos-
sible. In this way, deprivation can manifest itself in 
the deprivation of material goods, ignorance of the 
tendencies of some social groups and the depriva-
tion of civil and political rights that guarantee citi-
zen participation (Sáenz & Umaña, 2015). 

Table 1.
Inclusion-exclusion factors

Subsystem Inclusion Exclusion

Labour Occupation Unemployment

Economic Wealth Poverty

Cultural Education and training School failure

Politician Public protection Absence of protection
Source: González-Carvajal (2009, p. 27). 
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2.3. Jesus of Nazareth: among the poor 
and excluded
As the previous sections have shown, both poverty 
and exclusion are universal realities that manifest 
themselves at all times. Even in the time of Jesus of 
Nazareth there were rich and poor5 . Jerusalem, the 
city where Jesus died, was a centre for beggars. In the 
1st century A.D. many important political, social 
and religious events took place (Carbajosa et al., 
2023). Jesus himself noted the continuous presence 
of poverty: “the poor you have with you always, and 
you can help them whenever you want” (Mk 14:7). 
Thus, the Nazarene maintains continuity with the 
Israel of the Old Testament, where the presence of 
poverty is inextricably linked to the need for help6 .  
Jesus, therefore, assumes that the need to do good 
to the poor was an element of the past, valid in the 
present and will continue in the future (Marcus, 
2011).

At the beginning of his public ministry, Jesus 
pronounces some important and programmatic 
words in his hometown, Nazareth7 . Here he quotes 
the prophet Isaiah (Is 61:1-2) to affirm about himself 
that he has been anointed “to preach the Good News 

5  It is estimated that in Palestine in the 1st century AD, the soci-
ety where Jesus preached, there were about 20% of “beggars”, called 
πτωχός in the Greek of the New Testament. About 60% could be 
considered “poor” (πένης), i.e. those who had the bare necessities 
for their daily survival. Between 15% and 18% had what was neces-
sary to live with peace of mind, and approximately 2% controlled 
most of the economic and political resources (González Faus, 
2023). 
6  “Therefore I command you, ‘Open your hand to your brother, 
to the poor, to the needy, to the poor of your land” (Deut 15:11).
7   Nazareth is considered the “homeland” of Jesus (Mk 6:1). While 
at the beginning of his public life (Mk 1:21-28) his activity has a 
hopeful beginning, in the case of Lk 4:16-30 (also Mk 6:1-6) Jesus’ 
action towards the poor and disadvantaged, i.e. all those in need, 
provokes conflict and rejection as an intrinsic element of the proc-
lamation of the gospel. Moreover, the city of Nazareth represents 
the whole of Israel, which, being the first to hear the good news 
(Rom 1:16; 2:10), is also the first to resist it (Bovon, 2015).

to the poor” (Lk 4:18); and he even makes the poor 
the hallmark of his mission. To those who asked him 
if he was the Messiah he replied: “Go and tell John 
what you hear and see: the blind receive their sight 
and the lame walk, the lepers are cleansed and the 
deaf hear, the dead are raised and the poor have the 
Good News preached to them” (Mt 11:4-5).

Throughout the Gospels, we can see how Jesus 
systematically places himself at the side of the poor, 
not because of a special quality he finds in them, but 
precisely because they are in need: “Blessed are the 
poor, for yours is the kingdom of God. Blessed are 
you who hunger now, for you will be satisfied. Bless-
ed are you who weep now, for you will laugh” (Lk 
6:20-21).

Jesus’ relationship with the excluded, is paradigmat-
ically captured in the parables of mercy (Lk 15:1-
32), in which the joy for the lost son is expressed in 
profound words that can be hopeful for any teacher: 
“he was lost and we have found him” (Lk 15:24,32). 
In the case of the lost sheep (Lk 15:4-7), it is imme-
diately excluded and marginalised because it is lost 
from the group, and two attitudes of the shepherd 
stand out: to go out to look for it and to rejoice in 
finding it. 

Even more surprisingly, in the parable of the elev-
enth hour workers (Mt 20:1-16), those who worked 
for only one hour received the same pay as those 
who worked all day. In this case, Jesus manifests an 
inclusive attitude towards those who, being in the 
market place all day, no one had offered them work. 
The “last ones” have waited patiently and full of hope 
until the last minute for someone to notice them8 . 

8  Jesus’ saying “the last shall be first and the first last” (Mt 20:16) 
has become part of the proverb and popular wisdom as a sign of 
the opportunities offered to all, without excluding anyone. 
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They do not give up their hope and sometimes they 
know their abilities and strength, even though they 
are not worth much in the eyes of others. Therefore, 
it can be said that the last ones, i.e. those who are 
excluded for whatever reason, are welcomed and 
become part of the group as they are, i.e. with their 
weaknesses and failures, strengths and successes, 
and are valued as individuals. For Jesus, quantitative 
performance or qualitative work no longer counts, 
but only that each person fulfils what he or she was 
called to do (Grilli, 2011).

2.4. The Church: between justice and 
charity
The attitude of service has always been a constant 
in the history of the Church, but in every age it 
has been adapted according to the circumstances. 
The parable of the Good Samaritan (Lk 10:29-37) 
provides the keys for the Church. To see the needs of 
the impoverished, to reach out to the excluded and 
to act first with justice and then, where justice has 
not yet arrived, with charity9 . 

Poverty and exclusion are the framework of Caritas’ 
activity and constitute, in turn, the key space for its 
action; they are the most evident sign of the crisis 
of civilisation that humanity is experiencing; they 
are the most visible and significant sign of a model 
of society that is moving in a direction that does 
not conform to God’s process for the human being 
(Caritas, 2016).

9  The action of the Samaritan (Lk 10:33-34,35) has two blocks 
of seven verbs, which represent perfection and completeness in 
the biblical context: 1. he had compassion; 2. he approached; 3. 
he bandaged; 4. he threw them out; 5. he carried; 6. he carried; 
7. he cared; 1. he took out; 2. he gave; 3. he said; 4. he cared; 5. he 
spent; 6. he paid; 7. he returned. In this way, the fullness of action 
is underlined as opposed, clearly, to the lack of action on the part of 
the priest and the Levite (Gourgues, 1997; Crimella, 2009). 

Today, poverty is not an absolutely unavoidable 
fact, from a social point of view. There are sufficient 
means to ensure that no one is excluded from the 
basic resources of life, considered as a minimum 
in society itself. The main obstacles to eradicating 
poverty are not technical, but political and ethical10 
. Poverty tolerated in the midst of plenty is a grave 
social injustice. In the same way, fighting for justice 
is for the Church in general and for each Christian 
in particular a fundamental demand and a preferen-
tial option in favour of the poor and oppressed.

As stated in the document of the Spanish Episcopal 
Commission for Social Pastoral (1994):

There is no field or activity in which the Chris-
tian cannot and should not be involved in the 
struggle for justice, as long as it involves means 
compatible with the Gospel: trade unions and 
political parties, neighbourhood associations, 
and non-governmental associations of various 
movements for human rights, peace, ecology... 
(#51).

In this regard, it is necessary to recall the Church’s 
task of proclamation and denunciation, which aims, 
on the one hand, to convert, if possible, the rich 
and “savage capitalism” and its oppressive mech-
anisms, and, on the other hand, to promote above 
all the economic and social liberation of individu-
als and peoples oppressed by poverty, destitution 
and misery. At the same time, the Catholic Church 
offers hundreds of resources and opportunities for 
promotion and development with various groups 
(Bishops’ Commission for Social Pastoral Care and 

10  The encyclical Fratelli tutti emphasises the consequences of 
globalisation on situations of poverty: “the advance of this global-
ism usually favours the identity of the strongest who protect them-
selves, but seeks to liquefy the identities of the weakest and poorest 
regions, making them more vulnerable and dependent” (FT, #12).
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Human Development, 2024). This form of collabo-
ration with the people themselves involves a series 
of development programmes and other means, as 
well as stimulating their own initiative and creativ-
ity, without letting them fall into passivity, victim-
hood or inactivity (Episcopal Commission for Social 
Pastoral Care, 1994).

For the Church, Insertion must be at the heart of all 
charitable actions, especially Caritas. For a long time, 
action has been divided into two main types: activ-
ities of assistance (charity) and activities of promo-
tion and insertion (justice). Assistance, understood 
only as giving, would remain in the first aspect, so 
that in the face of poverty the response would be to 
provide only material resources, forgetting the other 
two substantial features (autonomy and participa-
tion), which are what differentiate assistance from 
welfarism (Caritas, 2016).

For all of the above reasons, it is essential to show 
the relationship between Jesus of Nazareth and the 
marginalised, and how this relationship has marked 
and continues to mark the Church’s action with the 
poor, especially through Caritas. 

3. An inclusive didactic proposal: 
universal values of Jesus of Nazareth

3.1. Educational legislative framework
Attention to student diversity and the construc-
tion of an inclusive teaching-learning process is 
one of the pillars of the new Spanish education law 
(LOMLOE, 2020). Inclusive education is based, to a 
large extent, on universal values, which is why it is 
of great importance to work on them with pupils. 
Likewise, some counter-values such as marginalisa-
tion and poverty can be studied in the teaching of 

the Catholic religion through the perspective and 
actions of Jesus of Nazareth.

The Spanish Constitution of 1978 guaranteed the 
ideological and religious freedom of individuals 
and proclaimed the non-confessional nature of the 
State and the right of parents to ensure that their 
children receive the “religious and moral education 
that is in accordance with their own convictions” 
(Spanish Constitution 16.1 and 27.1 and 27.3). The 
1979 Agreement between the Spanish State and the 
Holy Church on Education and Cultural Affairs ‒
currently in force‒ established that school education 
would respect the right of parents to the religious 
and moral education of their children, and that the 
teaching of the Catholic religion would be provided 
in all schools under conditions comparable to other 
disciplines. 

The various organic laws have regulated the teach-
ing of the Catholic religion in order to guarantee 
that it is offered in the different schools and that it is 
voluntary for students (Valencia, 2023)11 .

The pedagogical and teaching aims of the Bacca-
laureate level is to provide students with training, 
intellectual and human maturity, knowledge and 
skills that enable them to develop social functions 
in which they can enter an active life with responsi-

11  The LOMLOE (2020) introduces a small modification 
to the LOE, referring to the compulsory offer of Catholic 
Religion and the voluntary choice for students. According 
to Article 7 of the Order of 30 May 2023, which governs 
the curriculum of the Baccalaureate stage in the Autono-
mous Community of Andalusia, students in the second 
year of the Baccalaureate may choose to take Religion in the 
second year of the Baccalaureate at the choice of the student 
if they are of legal age, or of their parents or legal guardians. 
The subject will be assessed in the same way as the other 
subjects of the stage, although the subject of Religion will 
not be taken into account when calculating the average of 
the Baccalaureate.
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bility and competence. The teaching of religion can 
make a satisfactory contribution to these achieve-
ments, facilitating the development of critical judge-
ment, teaching them to observe and analyse reality 
with respect, in terms of freedom, responsibility and 
truth. Thus, as explained in the Resolution of 21 
June 2022, of the Secretary of State for Education, 
which publishes the curricula for the teaching of 
Catholic religion corresponding to the Baccalaure-
ate, it “favours the educational process of students, 
contributing to their integral formation and the full 
development of their personality” (p. 1).

3.2. Theoretical framework
In contexts where a population is at risk of social 
exclusion, it becomes more necessary to work on 
poverty and marginalisation from an inclusive 
position that favours the development of people’s 
potential. UNESCO (2017, p. 7) defines inclusion 
“as strengthening the capacity of the education 
system to reach all learners”.  However, education-
al inclusion goes beyond a set of principles that are 
developed in schools; it is a way of understanding 
education and even life by defending the right to a 
quality education that responds to their individual 

needs, without forgetting the importance of global 
learning developed within a social group. The needs 
of Baccalaureate students have changed in recent 
years, especially after the pandemic of Covid-19, 
as advocated in the New Youth Agenda and the 
Summit of the Future. Today, new relevant chal-
lenges emerge such as information processing, the 
spread of artificial intelligence, the commitment to 
an inclusive economy and the promotion of peace 
(Del Valle &VonFeigenblatt, 2024). For this reason, 
Baccalaureate students are a key target group for the 
construction of a fairer and more equitable society. 
Thus, starting from a key question and the theoret-
ical foundation of Sacred Scripture, a didactic plan-
ning is proposed to develop the following learning 
situation: “From Jesus of Nazareth to the poor and 
marginalised”. This is justified by the need to achieve 
different goals related to the acquisition of univer-
sal values and competences to function in society 
(see Table 2) and the curriculum established by the 
Resolution of 21 June 2022.

Through this didactic approach, different Sustain-
able Development Goals (SDGs) of the 2030 Agen-
da adopted by the United Nations General Assembly 
are worked on, as can be seen in Figure 1.  
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Table 2.
Specific competences to work on in the learning situation “From Jesus of Nazareth to the poor and marginalised”.

Specific competences Justification of competence
Understand and assume one’s personal life project, 
recognising one’s own ideas and beliefs, contrasting 
them with Christian anthropology and other 
worldviews, in order to enter adult life and the 
professional world.

Through Jesus, the aim is to work on the autonomy and 
responsibility of the student, learning the Christian values 
(solidarity, tolerance, generosity, etc.) that Jesus shows in 
Sacred Scripture, with respect and a critical spirit, in the face of 
the diversity that surrounds us. 

Recognise and develop the relational nature of the 
human being as the foundation of duties and freedoms, 
developing civic and democratic attitudes, contrasting 
the Gospel with other contemporary humanisms and 
ideologies, in order to learn to live with others and 
contribute to the construction of an inclusive society.

To recognise the social dimension of human dignity and 
human rights based on respect, learning from Sacred Scripture 
how Jesus approaches all people regardless of their social 
condition. Jesus proposes values of social and educational 
inclusion that help to manage personal freedom. 

Interpret democratic, socio-economic and ecological 
challenges, analysing their causes and consequences 
from the social morality of the Church, discerning 
the socio-political implications of religions and social 
movements, in order to assume integral ecology and 
personal and social responsibility for the care of life 
and the planet.

With Jesus, we will work on this competence by approaching 
the reality of the poor and marginalised through Caritas, 
aspiring to acquire the values of democratic citizenship and 
an integral ecology. Jesus helps the student to develop a civic 
and democratic commitment through a social and political 
participation coherent with Christian values. This competence 
will be worked on by analysing the common good carried out 
by Caritas, learning by doing, living practical experiences of 
service-learning with the organisation. 

Understand and admire cultural heritage, interpreting 
its meaning and expressions with the methods of 
analysis proper to each discipline, critically assessing 
the contributions of Christianity in the development of 
peoples, in order to intervene with their own criteria in 
intercultural dialogue, artistic creation and in the social 
construction of thought.

This competence allows us to analyse the culture of Jesus 
in order to understand how he approaches the poor and 
marginalised and what values he transmits to us. Jesus and 
his culture are in contrast with our times and we hope that 
this learning will allow the student to contrast Christian 
values with the humanisms of our times. Contrast between 
different cultures that emerge in the same Christian feeling 
in connection with fundamental rights and, therefore, with 
inclusive principles. 

To value the spiritual dimension as a source of meaning 
and vital learning, through the analysis of personal 
experiences, knowledge of spiritual traditions, and 
interdisciplinary dialogue with other visions of life 
and the world, in order to discover the personal, social 
and cultural opportunities of spiritual experience as a 
proposal for the fullness of personal and community 
life.

Who better than Jesus to develop and value the spiritual 
dimension of the human being. From the analysis of the 
texts of Sacred Scripture, we aim to enable students to get 
to know Jesus and his relationship with the poor and the 
marginalised, promoting their own and mutual knowledge 
of emotions, affections, symbols and beliefs through different 
forms of expression. This competence is developed in dialogue 
with philosophy and science, so that students can work 
on discernment in the face of personal, social and cultural 
opportunities.

To know the method of theology and its different 
specialities, analysing its place among knowledge and 
disciplines, establishing a transdisciplinary dialogue 
with other sciences, in order to critically confront 
ethical challenges and social transformation.

This competence is the basis of the learning situation: getting 
to know the Christian message through Jesus in dialogue with 
other subjects. 

Source: Own elaboration
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Figure 1.
Sustainable Development Goals being worked on in the learning situation

Source: own production

3.3. Learning situation and didactic 
proposal
The specific competences developed in Table 2 will 
be worked on taking into account the basic knowl-

edge and assessment criteria considered in the 
different tasks or challenges proposed (see Table 3).
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Table 3.
Basic knowledge, assessment criteria and tasks/challenges taken on

Specific 
comp.

Basic knowledge Evaluation criteria Tasks or challenges

C
om

pe
te

nc
e 

1

Personal and 
professional projects, 
in ecclesial and social 
life, developed in 
vocational terms.
 Social values, critical 
thinking and personal 
and professional 
project.

Recognise the essential 
elements of a vocational and 
professional life project based 
on autonomy, freedom and 
social responsibility, with a 
sincere attitude of seeking the 
truth, taking into account the 
Christian proposal and social 
values.

The development of tasks and challenges has 
been carried out on the basis of the experiential 
learning cycle (Kolb and Free, 1975). 

Experimentation
Task 1. “Approaching Jesus in Sacred Scripture”. 
Analysis of selected texts through individual and 
group reading. Dramatisation of the situations 
represented. We comment individually on what 
Jesus is like.

Task 2. “The Decalogue of Jesus before the poor”. 
Divide the class into small groups of four to 
five students. Taking into account the common 
reflection of the first part, each of the groups will 
elaborate a decalogue with the ten basic attitudes 
of Jesus towards the poor by means of the 
technique of the rotating sheet of paper. They will 
make an explanatory video with the decalogue. 
Afterwards, they will present their decalogue in 
the classroom. 

Task 3. “From the poor to the marginalised”. 
(Inverted class). A text will be provided through 
the platform and the students will have to watch 
a video in which two teachers give different 
visions of the Scripture text. In the classroom, 
the students will elaborate a design thinking 
about Jesus with the marginalised, which will 
be exposed to the course. Afterwards, through 
cooperative learning, students will construct 
a decalogue of Jesus’ attitudes towards the 
marginalised. They will elaborate a presentation 
with the decalogue that they will present in the 
classroom. 

Reflection
Task 4. “From Scripture to Christian life” (Service 
Learning). The aim is for students to have a direct 
experience of the reality of Caritas as an example 
of the charity of the Church. Explanation of 
Caritas projects. Detection of needs by observing 
the reality for the planning of an intervention 
project by the students to be carried out in the 
organisation. 

C
om

pe
te

nc
e 

2

Christian humanism: 
Jesus Christ, salvation 
and model of full 
humanity. 
Fundamental 
principles of the 
social doctrine of the 
Church (DSI).

Distinguish the fundamental 
principles of the Christian 
social message, contrasting 
them with other 
contemporary humanisms 
and ideologies, applying them 
to different social situations.

C
om

pe
te

nc
e 

3

Strategies for the 
analysis of the main 
social, political, 
economic and 
ecological problems 
of today’s world, 
in the light of the 
social doctrine of the 
Church and other 
humanisms. 
Social and human 
promotion projects of 
the Church, in history 
and in the present, 
and their contribution 
to social inclusion and 
the common good.

Design personal and 
community projects that 
promote human fulfilment 
and social transformation, 
cultivating individual 
responsibility, social justice 
and integral ecology.
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C
om

pe
te

nc
e 

4

Social and cultural 
manifestations as 
an expression of the 
values and beliefs of 
the identity of peoples.

To participate actively in 
cultural creation with a 
critical sense, developing 
feelings of belonging to 
one’s own tradition and 
constructing cultural diversity 
from humanising criteria 
proper to the Gospel.

Task 5. “We intervene with the values of Jesus”. 
Taking into account the decalogues constructed, a 
team work plan will be drawn up to be developed 
in each of the three Caritas projects. The students 
will become volunteers and will have to put into 
practice the attitudes of Jesus by providing a 
service to the community. 

Task 6. “Symbiosis”. We contrast the context, 
attitudes, culture and other dimensions related 
to Jesus with the service-learning carried out 
in Caritas. Students will express their feelings, 
emotions and evaluate their experiences in the 
organisation.

Thinking 
Task 7. “How Jesus leads us to inclusion”. The 
students will interview a Caritas user in a team 
and draw up a timeline of their life, which they 
will analyse in order to respond to their current 
situation. We will construct theories based on the 
figure of Jesus. 

Task 8. “You, Jesus, and Jesus, you”. We reflect on 
universal values and Christian values. We discuss 
what Jesus’ message is and how it is carried out. 
To do this, each group of pupils will choose a 
word in which they see Jesus with the poor and 
marginalised, and explain why they have chosen 
it.

Action
Task 9. “In the skin of...”. We approach the poor 
and marginalised through different Scripture 
texts and then propose solutions to different real 
situations posed by the teacher to the students. 
For example: what would you do if a poor person 
asked to sleep in your house? The students will 
have to give an answer based on Jesus.

Task 10. “Shall we play?” We will carry out multi-
games (questions, mime, among others), so 
that the pupils will respond taking into account 
the attitudes of Jesus towards the poor and 
marginalised.

C
om

pe
te

nc
e 

5

To value the Christian 
experience manifested in 
Jesus Christ and in so many 
witnesses throughout history, 
as a full response to questions 
of life and meaning, in 
interdisciplinary dialogue 
with diverse philosophical 
proposals.

C
om

pe
te

nc
e 

6 To discern the challenges 
of today’s civilisation, 
establishing the contributions 
that both science and 
theology can make to social 
transformation through 
mutual collaboration.

Source: Own elaboration
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The great contribution of this proposal that we are 
discussing at the methodological level lies in the 
application of the principles of Universal Design 
for Learning (UDL), promoting different forms of 
engagement, representation, action and expression 
(CAST, 2018). In this way, through different teach-
ing strategies and resources, attention to differences 

in the classroom is facilitated and the basic princi-
ples of inclusion are favoured: presence, participa-
tion and success (Booth & Ainscow, 2015) (Figure 
2). The global approach, holistic development and 
interdisciplinarity require, in the teaching of reli-
gion and all subjects, an adjustment to the charac-
teristics of students (Escorcia, 2021). 

Figure 2.
Principles of the didactic proposal

Source: own production

3.4. Interdisciplinarity 
Interdisciplinarity is an essential characteristic of 
didactic planning at this educational stage, as its 
implementation avoids the fragmentation of knowl-
edge and the lack of connection between the differ-

ent subjects. Therefore, “From Jesus to the poor and 
marginalised” as a learning situation favours coher-
ence and connection between the following subjects 
(see Table 4):
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Table 4.
Subjects involved in the learning situation

Subjects Justification

Greek II The texts analysed in one of the tasks ‒as well as the entire New Testament‒ were originally written 
in Koine Greek, a variety of the Greek language used in the Hellenistic world. The Greek of the New 
Testament maintains the grammatical construction developed under the linguistic parameters of the 
classical language with various influences, especially Semitisms and Latinisms (Blass et al., 1982). The 
activity we will propose will focus on the translation of a text by the evangelist Luke12. 

Latin II The task would be the same, mutatis mutandis, as in the previous section for the subject “Greek II”. In this 
case, the Latin text of the Vulgate would be used.

World 
literature

An activity can be carried out within the analysis of significant complete works or fragments of world 
literature. The activity would focus on the observation, recognition and evaluation of the evolution of 
themes and forms created by literature in the various artistic expressions of world culture. In this case, the 
passages Mt 25:31-40, Lk 10:30-37 and Lk 15:11-32 are proposed for the corresponding literary analysis 
and text commentary. 
The aim is for the student to be able to carry out a critical work on a significant work of a given period, 
reading and interpreting it in relation to its historical and literary context on the basis of the necessary 
bibliographical information, and also to be able to make a personal assessment of it.

History of 
art

In this case, it will be a cross-cutting activity covering various blocks of the subject. Among the basic 
knowledge is the contribution of the Christian religion to architecture and iconography. On the other 
hand, the study of art history should provide students with the necessary knowledge for analysis, 
interpretation and aesthetic evaluation through the language of forms and visual thought. For this reason, 
we propose to analyse, among others, some works of art that have as their source of inspiration the 
texts analysed (referring, for example, to the Last Judgement, the parables of the Good Samaritan or the 
Prodigal Son, among others).

Source: own production

3.5. Attention to diversity
Finally, in relation to this didactic proposal, we 
consider the importance of measures of attention 
to diversity, since all classrooms are made up of 
students with different characteristics and needs, 
which enriches the teaching-learning process. 
This proposal is in itself an instance of attention 
to diversity, given that it has taken into account 

the main measures set out in the Order of 30 May 

2023; in addition, specific measures may be imple-

mented as necessary according to the context. 

The teaching of religion, and in particular the 

specific learning situation of this research, allows 

us to value and respect differences. Furthermore, 

12  The literary quality of Luke’s Gospel has been recognised far beyond the realm of biblical studies. St. Jerome, author of the translation 
of the Hebrew and Greek Bible into Latin at the end of the fourth century, said of Luke's Gospel: “inter omnes evangelistas graeci sermonis 
eruditissimus fuit” (Guerra, p. 317). Thus, this Gospel, literary superior to the others, has formed part of the list of Greek texts in the exam 
that gave access to the University in Andalusia (Selectividad, currently P.E.V.A.U.), together with texts by authors dated between the V-II 
B.C., such as Xenophon, Apollodorus, Euripides and Pseudo Callisthenes, among others.
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the use of active teaching methodologies, togeth-
er with the implementation of inclusive teaching 
strategies and resources, helps to incorporate the 
principles of Universal Design for Learning and 
inclusive education into the classroom, thus guar-
anteeing a religious education that reaches every-
one. Undoubtedly, Jesus of Nazareth acts as a 
transcendental model for inclusion. As the texts of 
Sacred Scripture narrate, he approaches and helps 
all people.

4. Concluding remarks
The questions we set out to discuss at the beginning 
of the article referred to the possibility of showing 
the figure of Jesus of Nazareth as a way of under-
standing poverty and marginalisation. Indeed, 
through his words and actions, Jesus offers guide-
lines for social and educational inclusion based on a 
series of universal and timeless values.  

In order to answer these questions, we have consid-
ered an analysis of some of the fundamental issues 
for humanity: poverty, exclusion and marginalisa-
tion. We have chosen these issues because, in our 
opinion, they are topics that can connect with the 
concerns and questions of adolescents and young 
people. Thus, different experiences have been devel-
oped that address inclusion and religious education 
as ways to respond to diversity and enhance its posi-
tive aspects. On the basis of this analysis, a global 
learning situation has been proposed, with inter-
disciplinary possibilities. We recognise, however, 
the continuous task of integration, connection of 
concepts, repetition and advancement that many 
teachers, individually and many schools, collective-
ly, have incorporated into their classes as a regular 
practice. This interrelation and connection is the 
warp and woof of the threads that are the subjects, 

which together make up the fabric of the whole 
educational process.

We have developed the work taking into account 
three basic aspects: seeing, judging and acting. 
Seeing is the moment of becoming aware of real-
ity. Thus, we start from the situation of Jesus and 
his time to move on to the concrete facts of daily 
life today. For this, it can be very interesting to 
come into contact with the reality of the excluded 
through the experience of Caritas, in order to “help 
the pupils to see”. When we speak of judging, we 
have tried to analyse the facts of reality in the light 
of the message of Jesus and of the Church, in order 
to discover what is helping or hindering people to 
reach their full dignity. In this sense, the words of 
Jesus become a theoretical-practical framework for 
action: “I was hungry and you gave me food, I was 
thirsty and you gave me drink, I was a stranger and 
you welcomed me, I was naked and you clothed 
me, I was sick and you visited me, I was in pris-
on and you came to see me” (Mt 25:35-36). Finally, 
we have considered the need to consider different 
possibilities for action. This prevents the reflection 
from remaining only in the intellectual sphere and 
makes it easier to translate it into concrete commit-
ments, such as knowledge of and participation in 
the projects carried out by Caritas, the pupils’ own 
inclusive attitude, as well as other paths of action 
that can be opened up inside or outside the school 
environment.

To look to Jesus of Nazareth or the Gospels for 
inclusive language in today’s terms would be 
anachronistic, but his attitudes and actions show 
and build what today would be called a more inclu-
sive, less discriminatory society. There is no doubt 
that Jesus, through his words, actions and gestures, 
proposed a just, free and caring society. Centuries 
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